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This project consists of lessons designed to increase reading
comprehension of fifth grade students in the social studies content area.
The lessons are developed based upon a review of research which
indicates improved reading comprehension of expository text among
students who are taught to use comprehension enhancing strategies. The
activities include vocabulary development, text structure awareness,
advance organizer usage, and study and reading guide strategy lessons.
Additionally, a teacher's guide accompanies the lessons.

These lessons

are created specifically for use with the Civil War Unit entitled, "A
Nation Divided," as found in Macmillan/Mcgraw-Hill's 5th grade social
studies text entitled, United States and Its Neighbors.
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STUDENT LESSONS TO ENHANCE READING COMPREHENSION IN THE
SOCIAL STUDIES CONTENT AREA
CHAPTER ONE
Focus of the Study

Students increasingly are expected to read and understand material
presented in content textbooks (Heilman, Blair, and Rupley, 1990). This
requirement becomes apparent particularly in grades 4 and above since at
this level content area texts generally become part of the curriculum.
Therefore, intermediate grade ( 4-6) students benefit from being taught
strategies that will enhance their reading comprehension of content area
textbooks. The need for this training occurs because students in primary
grades read mostly fiction written in narrative style, and because a
)

paramount focus for them is learning to read. A transition from an
emphasis on learning to read to one of reading to learn typically begins in
the intermediate grades.

Students, therefore, may benefit from teacher

guidance as they experience both a change in writing styles and an
increasing emphasis on reading for interpretation and understanding of the
author's message. According to Chall (1983), reading to learn requires the
reader to deal with more than one point of view. The reader must learn to
manipulate layers of facts and concepts from many points of view.
Although expository text structure, brimming with factual
information, may initially appear totally foreign to the young reader upon
first encounter, the two styles, narrative and expository, do share
similarities.

Content area teachers who point out these similarities,

facilitate an easier transition from one style to the other for their
1
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students. McGeehon (1982) relates that students are rarely taught that
textbooks like trade books, contain main ideas and supporting details as
well as patterns of organization such as sequence, cause and effect, and
compare and contrast.

Recognizing these similarities empowers students

to use strategies that they are familiar with to better comprehend the
new material.
Therefore, th is project w i 11 contain five lessons in each of the
following comprehension enhancing areas:

vocabulary building activities,

advance organizer use, building text structure awareness, and teachermade study and reading guides. Research has shown these strategies to be
effective when used by students interacting with expository texts
(Martorella, 1990; Roller, 1984; Berkowitz, 1986; Vacca and Vacca, 1989).

Statement of the Problem
Learning how to read is an objective for primary students. As they
progress, their task becomes reading to learn. Just as students are taught
how to read, they must also be taught strategies to use when reading to
learn. Students who are taught to use comprehension enhancing strategies
with expository text, are being given the tools that will enable them to
progress to independent interaction with the text. The ability to read and
comprehend expository text is a significant component in the learning
process.

Purpose of the Project
The purpose of this project is to develop interdisciplinary lessons
incorporating comprehension enhancing strategies.
five lessons in each of the following areas:

This project includes

vocabulary development, text-

structure awareness, advance organizer usage, and reading and study
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guides. These lessons are developed for use with content included in a
Civil War social studies unit.

Definition of Terms
An understanding of the author's definitions for the following terms
will be of benefit to readers of this study.

Narrative Text
Harris and Hodges (1981) define narrative text as: "A form of
writing in which a person tells a story, actual or fictional in phrase or
verse" (p. 206).

Expository Text
A style of informational writing used in textbooks, non-fiction
works, and other reference materials primarily intended to communicate
information through telling, showing, describing, and explaining.

Interactive Reading
Vacca, Vacca, and Gove's (1987) definition of interactive reading
was applicable to this study.

"The process of translating print to meaning

involving making use of both prior knowledge and print" (p. 11 ).

Learning to Read
Development of the basic principles of reading which include
sound/symbol relationship of letters, blending letter sounds into words,
sight-word recognition, and connecting the words into meaningful prose.

Reading to Learn
Chall (1983) defines reading to learn as, "the ability to manipulate
layers of facts and concepts from other points of view."

Reading to learn

implies the ability to synthesize, organize, and comprehend the author's
message.
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Advance Organizer
Ausubel (1960) introduced and defined advance organizer as a device
to provide the students with a preview of material to be learned enabling
them to organize, remember, and relate prior knowledge to the
new information to be learned.

These include verbal instructions, charts,

diagrams, and semantic maps.

Top-Level Structure
Meyer, Brandt and Bluth (1980) defined top-level structure as an
organizational pattern in expository text. The examples of the patterns
included:

problem/solution, comparison, antecedent/consequent,

description and collection (including sequence).

These top-level

structures are equivalent to the major schemata used by authors to
organize their texts.

Text-Structure Awareness
The ability to recognize, understand, and use the basic patterns of
internal organization of text in order to comprehend. These patterns
include:

enumeration, time order, comparison-contrast, cause-effect, and

problem-solution.

Reading and Study Guides
Reading and study guides a re teacher-made devices that provide
structure for the reading material which enables students to organize the
information before, during, and after reading.

The guide summarizes main

ideas and important concepts either in prose, flow charts, diagrams, or
tables.

Schemata
According to Jean Piaget schemata are cognitive structures used for
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information processing.

Semantic Feature Analysis
Pittelman et a I (1991) define semantic feature analysis as an
instructional strategy that capitalizes on the way information is stored
by category in memory. The procedure requires students to draw on their
background knowledge in order to determine in which way words in a
category are alike or different. The features of the terms are then
recorded in a matrix or grid.

Semantic Mapping
A categorical structuring of information in graphic form. Semantic
maps are diagrams that help students see relationships among words
(Heimlich and Pittelman, 1986).

Magic SQuare
A vocabulary activity that involves matching a numbered term with
a lettered definition and placing the number in a grid square containing
the letter that corresponds with the definition.

If the matching of terms

and definitions is done correctly, the sums of each individual row and the
sums of each individual column will equal the same number. This is the
magic number.

CHAPTER TWO
Review of Selected Literature
In the upper elementary grades reading instruction shifts from a
task of learning to read to one of reading to learn. Greater emphasis is
given at this level to content area textbooks. Since students learn to
read, initially, using literature-based readers or basal readers that are
written narratively, the content area writing style may seem unfamiliar
to them.

Although many similarities exist between the narrative and

expository texts (Weaver and Kintsch, 1991 ), students must be taught to
adapt some of their previously learned strategies and to incorporate
newly learned strategies when reading content area texts (Berkowitz,
1986).
Some methods that researchers haye proven to be effective in
reading comprehension enhancement will be discussed in this chapter.
Strategies that students may have experienced in narrative reading
instruction that are equally effective when applied to expository text are
vocabulary development, text structure awareness, and advance organizer
usage. The only strategy introduced that is specifically applicable to
expository text is the study and reading guide. All four strategies
mentioned comprise student activities found in chapter four.

Concept Vocabulary Development
A content area is distinguishable by its vocabulary. Students with a
large vocabulary related to a given topic are likely to have more
knowledge about the topic, which in turn produces better comprehension
(Anderson and Freebody, 1981 ). Therefore, there is a strong relationship
between vocabulary knowledge and reading comprehension (Vacca and
Vacca, 1989).
6
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Word learning should not be considered a single task. Rather, it
should be considered a series of quite different tasks, tasks that vary
considerably depending on learners' knowledge of the words and concepts
to be taught, the depth and precision of meaning to be taught, and the
extent to which learners are expected to incorporate the taught words
into their productive vocabularies (Lapp, Flood, and Farnan, 1989).
In order to better understand social studies content, students must be
taught the relevant vocabulary.

Even a casual inspection of a social

studies text vocabulary list reveals the heavy presence of words that
represent social science concepts.

Comprehension of social studies text

materials depends largely on the ability of the students to attain concepts
(Reyes and Smith, 1983 ). Readers devel_
op categories of words to
understand concepts. Concepts provide mental images which can be
grouped together by common features. However, students do not
automatically acquire new concepts and the ability to identify words that
represent new concepts on their own.

Therefore, direct instruction is

essential.
Methods of vocabulary instruction vary. Traditionally, most
vocabulary instruction involves the use of definitions, which includes
looking them up, writing them down, and memorizing them. Another
commonly used method involves inferring the meaning of a new word from
the context. Nagy (1988) states that neither method taken by itself,
however, is an especially effective way to improve reading
comprehension.

A combination of definitional and contextual approaches

is more effective than either approach in isolation; such mixed methods
do, in general, increase reading comprehension (Stahl and Fairbanks,
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1986). To be effective then, vocabulary instruction must provide both
adequate definition and illustration of how words are used in natural
sounding contexts.
Methods of vocabulary instruction that most effectively improve
comprehension of text containing the instructed words go far beyond
providing definitions and contexts. Teachers can help students build
conceptual knowledge of content area terms by teaching and reinforcing
concept words in relationship with other concept words (Smith, 1990;
Vacca and Vacca, 1989).
The practical problem and challenge in developing vocabulary
knowledge and concept attainment in the classroom is teaching vocabulary
words well enough to enhance children's comprehension of written
language (Beck and McKeown, 1983; Stahl, 1989). Students must do more
with words than define them and write them. They must experience
unfamiliar words in frequent, meaningful, and varied context (Nagy, 1988).

Expository Text Structure
Hayes (1988) noted that children naturally progressed from hearing
stories read to them to reading stories themselves.
internalized narrative text structures.

In this way, they

Children, however, have limited

contact with expository writing until the upper elementary grades.

Hayes

believed that students need ways to internalize expository structure just
as they do the narrative structure.
In concurrence with Hayes, McGee (1982) found that students tend
not to be very skilled in using text structure to facilitate their reading
comprehension and recall of expository text in the way the ideas were
originally presented.

This suggests an insensitivity to text structure

(Taylor and Samuels, 1983). Many elementary and secondary students
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either do not understand or have considerable difficulty stating the
important ideas of expository texts they have read, a skill that depends on
sensitivity to text structure (Baumann, 1981 and Taylor, 1980).
Theorists and researchers who have attempted to describe the
reading process have included the ability to follow the organization that
authors employ in their writing as an important factor in comprehension
(Taylor, 1980). Meyer, Brandt, and Bluth (1980) found that ninth grade
students who used the same top-level structure that the author had used
recalled more information than students who did not use the author's
structure to organize their protocols of short expository passages.
Roller (1984) and Berkowitz (1986) found that teaching expository
text structure improved student reading. comprehension.

Readers who

identify and use an author's structure as a framework for memory are able
to recall more information than readers who do not recognize and use the
author's structure.
Two patterns that authors commonly use in social studies texts are
enumeration and relationships.
idea with supporting details.

Enumeration is an explanation of the main
Baumann ( 1983) discovered that elementary

students have difficulty comprehending main ideas in textbook prose.

She

noted that other studies (Baumann, 1981 ; Dunn, Matthews, and Sieger,
1979; Taylor, 1980; Tierney, Bridge, and Cera, 1979) had discovered this
as well. Students must be able to identify the main idea in order to
reduce, organize, and synthesize information so that significant ideas can
be remembered, retained, and learned.
Relationships are shown through cause and effect, time order, or
compare and contrast (Cheek and Cheek, 1983). The ability to recognize an
author's text structure and to use it in the recall of information is a
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positive influence on student learning of the material encountered
(Berkowitz, 1986; Meyer, Brandt, and Bluth, 1980; and Taylor, 1980).
Berkowitz (1986) discovered that middle grade and junior high
school students did not demonstrate the ability to detect and use the
author's structure as a framework for memory. She noted that because
textbooks become an increasingly more important mode for learning in the
higher grade levels, it is imperative that middle-grade students learn how
to read and study content area m2tGr:~!.

Advance Organizers
The term advance organizer was introduced more than three decades
ago by Ausubel (1960) to characterize higher order abstractions that are
more inclusive than the new information _to be presented. The term
implied an awareness of the learner's existing knowledge structure, so
that new information could be linked and organized with prior knowledge.
Swaby (1983) defined advance organizers as involving teacher-directed
attempts to clarify and organize students' thinking:
in such a way that they know what information they already
have that w i 11 be important and helpful in comprehending
incoming information ... Any effort by a teacher to prepare
students conceptually for incoming information by hooking the
major concepts of the new information to the concepts already
possessed by the learners can be interpreted as an advance
organizer (page 76).
Advance organizers include verbal instructions, charts, diagrams, and
semantic maps.

Advance organizers offer students abstract previews of

lesson content and serve as "ideational scaffolding" for the reader
(Ausubel, 1980). The organizers link new vocabulary and concepts to the
reader's prior knowledge.

Students with prior knowledge of a topic recall

significantly more information from the text than do students with little
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or no prior knowledge (Martorella, 1990; Holmes, 1983; Lipson, 1982).
Currently, an advance organizer is any device that is used to provide
a preview of material to be learned and that helps the learner to organize,
remember, and relate prior knowledge to the new information to be
learned. According to Swaby (1983), in order to create an advance
organizer, a teacher must first read the selection to identify the main
ideas or major concept.

Next, form parallels between the major concepts

and the experiences children already have.

Finally, prepare children

directly for new information by a linking, or bridge, statement that show
them the relationship between what they know and what they are going to
read.
Even note taking can serve as an a~vance organizer when it is
organized in a fashion that links prior knowledge to new material.

Note

taking has been shown to facilitate both comprehension and remembering
of subject matter in social studies texts (Slater, Graves, and Piche,
1985). The key to a successful advance organizer lies in the discussion
that it stimulates.

Students must participate actively in making links

between what they know and what they will learn (Vacca, Vacca, and Gove,
1987). Discussion also creates interaction between the children and the
information. It gives the teacher a chance to observe whether the
parallels are effective.

Reading and Study Guides
The most common of the strategies or devices for helping students
comprehend informational text is the reading and study guide, where
students respond to questions or statements while reading the text.
These guides are teacher-developed devices for helping students
>

understand instructional reading material.

They often consist of a series
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of questions or activities related to the textbook, Students respond to the
questions or engage in the activities as they read portions of text.

After

reading, the student completed guides serve as a study tool for
remembering information from the material read.
This procedure differs in two important respects from the typical
practice of asking students to answer the textbook questions at the end of
each chapter. First, the teacher has control over the questions in study
guides rather than relying on ready-made text questions. Second, students
receive the questions before they read so they find the important
information as they read. After reading, the student completed guides
serve as a study tool for remembering information from the material read.
Wood (1986) notes that research ~ttesting to the effectiveness of
interspersing questions in text dates back to studies in the 1920's by
Distad (1927) and Washburne (1929). Research on the topic continues to
be extensive. The reviews of research on interspersed questions suggest
that such questions tend to improve students' performance on
comprehension measures because the questions tend to focus the readers
attention on the major areas of importance within a given chapter.
It is essential that students understand that the purpose of reading
and study guides is to help them learn content by strategic reading.
Strategic readers read purposefully and with direction and they know
what to do when something fails to make sense. In short, they know what
strategies to use and when to use them (Paris, Lipson, and Wixson, 1983).
Reading guides are a means of making students aware of the range of
strategies necessary for successful comprehension.

Yet it is essential to

explain how these strategies generalize to other contexts within and
outside the classroom environment and how they can still be employed
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independently when no reading guide is available.

In addition follow up

discussions of guide responses are essential with each lesson to increase
interest, learning, and later recall.

Wood (1986) cautions not to use

reading guides with every chapter so that the novelty doesn't wear off
which would soon diminish the utility of the reading and study guides.
If students are going to read on their own, then teachers must
gradually shift the burden of learning from themselves to the students.
Study guides are a stepping stone toward independent learning. Once
students have mastered a learning strategy using a study guide, it is
important to teach them how to apply that strategy on their own (Wood,
Lapp, and Flood, 1992). Students must experience some control over
reading before they will use it on their own for learning or for pleasure
(Vacca and Vacca, 1989).

Summary
A review of selected research has indicated that in order for readers
to effectively comprehend expository text, they first need to develop
strategies to apply before, during, and after the reading task. They must
be shown that retrieving prior knowledge related to the reading will help
them better comprehend. Using advance organizers activates or builds
prior knowledge before reading.

Activated prior knowledge correlates

with improved comprehension (Ausubel, 1960). Teaching vocabulary and
concepts included in the reading further enhances reader comprehension.
There is a strong relationship between vocabulary knowledge and reading
comprehension (Vacca and Vacca, 1989 ).
Additionally, students who are taught to read expository text using
the author's organizational pattern have improved comprehension as
demonstrated through recalling the information read (Roller, 1984 and
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Berkowitz, 1986).
Study and reading guides focus the students' attention to important
information in text as they read. After reading, the guides serve as a
study tool for remembering the material.

Researchers have demonstrated

the effectiveness of interspersed questions throughout reading material
Wood (1986).
In summary, effective content area instruction reflects suggestions
of current theory and research in reading. These suggestions include
instruction in making use of prior knowledge, finding a structure or
organization for information in text, and generating questions to guide
reading (Armbruster and Gudbrandsen, 1986). This project contains
lessons that incorporate the suggestion~ mentioned in Armbruster and
Gudbrandsen and are intended to represent good content area instruction.

CHAPTER THREE
Design of the Project
This project has been developed to improve the reading
comprehension of fifth grade students in the social studies content area.
Because increasing demands are made upon students to comprehend
information as they progress through the grades, those students who are
taught strategies that will help them to understand content area reading
are likely to benefit.

After reviewing research that provided suggestions

for improving student reading comprehension in the content area, the four
strategies were chosen.
The four strategies include vocabulary development, text-structure
awareness, advance organizer usage, and study and reading guide use. The
activities that incorporate these strategies are included in lessons
designed for use with the unit entitled, "A Nation Divided," contained in
the Macmillan/McGraw-Hill fifth grade textbook, United States and Its

Neighbors (1993). The unit consists of two chapters, each of which is
divided into three lessons. In order to determine the most appropriate
comprehension strategies for a particular text lesson, the informational
content of the lesson (including concepts introduced and the structural
format in which they were presented) provided the basis for determining
application.

More activities were made for lessons perceived to be of

greater difficulty.

Contents of the Project
The lessons included in the project were designed to present
students with a variety of activities within each strategy.

In addition to

the student activities, teaching suggestions are interspersed throughout
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the unit. Many of the activities were patterned on ideas received in
publications from the International Reading Association.

Each activity

included in the project is categorized and explained briefly in the list that
follows.

Vocabulary
1. Word Puzzle: Students identify specific people as abolitionists
after matching descriptions with names.
2. Magic Square: Students complete the square after matching
terms and definitions.

The activity incorporates an incidental math twist.

3. Matching: A traditional vocabulary activity where students
match the term with its definition.
4. Map of Significant Geographical Locations: Students are provided
with the challenge of locating and labeling places on a map. A minor
research task to determine the location's significance using textbook or
another reference book is included as well.
5. Semantic Feature Analysis: This provides opportunity to
categorize people who were involved in the Civil War and/or
Reconstruction.

Advance Organizers
1. Map: A discussion activity that provides students with
geographical orientation of North and South as well as a conceptual
explanation of "free state" and "slave state."
2. Time Line: This discussion gives students a sense of historical
time frame, time span of the Civil War and Reconstruction periods, and
political issues of the era.
3. Discussion: Provides an opportunity for students to compare and
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contrast the North and South, develop the concept of compromise, and
assess the influences of literature and oratory on public opinion.
4. Battle Songs and Discussion: Students consider effects of music
on soldiers, and brainstorm songs that have significance for our country
today.
5. Discussion: Initially, the class predicts the kinds of problems
that might exist following the Civil War.
possible solutions.

Then small groups devise

As students read, they compare their predictions with

what actually happened and note how their predictions were similar or
different from actuality.

Text Structure
1. Compare/Contrast-Map/List: Students compare and contrast
strengths of the North and South.
2. Cause and Effect: Students Ii st causes and effects of events
which lead to the Civil War.
3. Main Idea: Students complete a semantic map by filling in
supporting details of the Civil War.
4. Sequencing: Students place battles on a timeline then write a
paragraph using sequencing signal words to order the battles .
5. Cause and Effect: Students write about causes and effects of
selected events that occurred during Reconstruction.

Reading and Study Guides
1. Venn Diagram: As they read, students complete the Venn
Diagram showing the differences and similarities between the North and
South.

)

2. People/Political Actions/Slavery: As students read the chapter,
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they find answers to selected questions and place them on their study
guide within the appropriate classification.
3. Opinion Grid: From their reading, the students draw conclusions
about and determine the impact on slavery of specific events covered in
the text.
4. Comparing: The students make a Ii st of the strengths and
weaknesses of each region.
5. Traditional Study Guide: Students complete the study guide by
answering questions from each lesson.

In this case, students have read

two of the lessons previously. They can check their memories for earlier
information prior to using the guide as they read the third and final
lesson.
Since these activities are designed based upon research
recommendations, it is likely that students who use them will achieve
reading comprehension enhancement.
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Please note: Photocopies of the textbook by Macmillan/McGraw-Hill were redacted due to copyright concerns.
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TEACHER TIPS:

"A Nation Divided " Unit 7

Before beginning the unit:
Give each student a folder containing a 11 student work pages that w i 11
be used during this unit. Folders are then kept on a designated shelf
in the classroom. Students work in their folders during social
studies period or at other times, with teacher permission, when a 11
other daily work is completed.
Folders can be as elaborate as a commercial report folder
or as simple as a large sheet of construction paper folded in
half to hold the stapled pages.
Beginning the unit:
The unit begins with two advance organizers intended to build
students background knowledge.
The first activity orients students to the geographical division
of the North and South during the Ci vi I War era.
The second advance organizer is intended to make students
aware of the time span covered in the unit and to note whether
or not any of the historical issues are still of concern today.

ADVANCE ORGANIZER
Jj_
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ADVANCE ORGANIZER: "A Nation Divided" Unit 7- Chapters 16 & 17 (pgs.

412-452)
Procedure: As the first introductory activity for this unit, give each
student an outline map and direct them to turn in their textbook to a
similar map to be found on page 412.
Note the title of the unit and ask students how the nation
was divided, pointing out to them that these two maps
show the division between the North and South.
Discuss the key to the map on page 412. It is important for students
to understand the terms, "free state" and "slave state."
Encourage them to notice which of today's states were free states
and which were slave states. Point out that some states stayed in
the Union while others left.
When discussion is complete, allow students to divide into
small groups to decorate their outline maps.
Encourage the continuation of sma·11 group discussion on the topic by
circulating among the groups asking topic related questions while
students color, label, or add drawings representative of a region on
their maps. These maps w i 11 decorate the covers of their individual
Civil War folders .
Time-Saving Option: Decorating Unit Folder Covers by coloring and
drawing on the outline maps makes a good center activity as long as the
class discussion has already taken place.
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Publisher: Macmillan/McGraw-Hill, 1993
Permission to reproduce text material has been granted for this project by
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ADVANCE ORGANIZER: "A Nation Divided" Unit ?-Chapters 16 & 17 (pgs.
412-452)
Procedure: Before beginning the Civil War unit, conduct a class discussion
based on the time line hand-out that has been given to each student.
Encourage students to notice the number of years that pass
during this unit and the important historical events that
occur.
Give them an opportunity to share anything they already know about
the events listed.
As discussion proceeds, ask if they notice any issues from the past
that are still concerns today. Draw students attention to women's
rights, war, presidential elections, etc.
Use chart paper to make a list of "what we know," and "what we
want to learn."
Post the charts in the classroom and refer to them, making changes
and additions as the class progresses through the unit.
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ADVANCE ORGANIZER: "A Nation Divided" Unit ?-Chapters 16 & 17 (pgs.
412-452)
Name
TIME LINE
Event
Women's rights convention held in
Seneca Falls, N.Y.

Date
----- --1848

Compromise of 1850, included
the Fugitive Slave Law

-------- 1 8 50

Uncle Tom's Cabin
is published

-------- 18 52

Abraham Lincoln
is elected President

--------1860

Civil War begins at
Fort Sumter, South Carolina

--------1 861

Civil War ends

--------1 8 6 5

President Lincoln
is killed

--------1 86 5

Reconstruction

--------1865-1877
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\ OCABULARY: "A Divided Country" Chapter 16 (pgs. 416-429)
This is vocabulary included in Chapter 16 that students need to understand. These
words are included in the activities that follow.

Chapter J6 Lesson J
immigration/immigrant
indigo

textile factories
plantation

slavery

Underground Railroad

Seneca Falls Convention

William Lloyd Garrison
Sarah Grimke
Elizabeth Cady Stanton

Frederick Douglass
Angelina Grimke
Sojourner Truth

Compromise of 1850
Dred Scott Decision
Republicans

Uncle Tom's Cabin
secession

Abraham Lincoln

John Brown

Chapter J6 Lesson 2
abolitionist
Key People
Nat Turner
Harriet Tubman
Lucretia Mott

Chapter J 6 Lesson 3

}!~~~~~~;~~~~~~~:
Confederate States
of America
Key People
Harriet Beecher Stowe
Jefferson Davis

TEA CHER TIPS
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TEACHER TIPS: "A Divided Country" Chapter 1 6.1 (pgs. 416-418)
Pre-reading:
Using the overhead projector or the board, I ist vocabulary words and
concepts for chapter 16.1.
Some students w i 11 already"be familiar with these words and
w i 11 volunteer to read, define, and use them in a sentence.
As a class, preview the lesson by orally reading the "Focus," page
416 and the "Read to Learn," page 417. Discuss "what students
know" and "what they w i I I learn."
Oral reading can be done by the teacher or a student volunteer.
However, everyone participates in discussion.
Direct students' attention to the study/reading guides in their
folders that accompany this lesson. Many students w i 11 be familiar
with this type of compare/contrast activity. It is done frequently
with fiction and nonfiction. To make sure a 11 students have adequate
understanding of the activity, explain to them that as they read, they
are to use the Venn Diagram to note the attributes of the North
and South. The characteristics that only the North has are written
in the circle labeled North. South characteristics go into the South
circle. If students find any similar characteristics, they are placed
in the section where the two circles overlap.
Assign the reading of 16.1 .
If reading is done as a partner activity, the pair can take turns.
While one reads, the other pays close attention for details that
need to be written on the study/reading guide. The partners
can switch responsibilities at an agreed upon place in the text.
Following the reading:
Assign students to complete independently the compare and contrast
text structure activity. In order to assess individual understanding
of th is concept, they may use only the Venn Diagram study guide for
help.
If some students complete the activity before others, they may
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finish decorating their folders or they may look ahead to the
next vocabulary activity, using their social studies text to
discover what abolitionists are and some of their names.
Additionally, they may read a related tradebook from the
classroom library.
The teacher collects folders and checks them for student
understanding.

J
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STUDY/READING GUIDE: "Two Different Worlds" Chapter 16. 1 (pgs. 417418)
Names-----------Directions: As you read this lesson with your partner, notice how the
North and South differ however, think about their similarities, too. Create
a Venn diagram that compares and contrasts the North and the South
during this time in the mid-1 800s. When everyone is finished, we will
compare our diagrams.
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STUDY /READING GUIDE: "Two Different Worlds" Chapter 16. 1 (pgs. 417418)
Names _____llV________________ __

Directions: As you read this lesson with your partner, notice how the
North and South differ however, think about their similarities, too. Create
a Venn diagram that compares and contrasts the North and the South
during this time in the mid-1800s. When everyone is finished, we will
compare our diagrams.

* * Student 1n1w1n wlll v1rv. 1cc11111nv answer that 111ust1111bl1 b111d on tut

Information.
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TEXT STRUCTURE: "Two Different Worlds" Chapter 16.1 (pgs. 417-418)
Compare/Contrast
Name
Directions: After identifying and labeling each of the maps (one map
highlights the North and the other highlights the South), write each
statement under the map it describes. Look on back for the other map.

* This region included the Northeast, the Great Lakes, and the Plains
states.
* This region included the states from Maryland to Texas.
* It was a land of farms and plantations.
* It was a bustling region of factories, canals, and railroads.
* For plantation owners, life here was profitable.
* For most African Americans, I if e meant being forced to work on
cotton plantations.
* Thousands of immigrants were moving here to start new lives.
* Each year the cities seemed to grow larger.

----------·

- - - - - -·

-----
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TEXT STRUCTURE: "Two Different Worlds" Chapter 16.1 (pgs. 417-418)
Compare/Contrast
Name
_ _ _
Directions: After identifying and labeling each of the maps (one map
highlights the North and the other highlights the South), write each
statement under the map it describes. Look on back for the other map.

* This region included the Northeast, the Great Lakes, and the Plains
states.
* This region included the states from Maryland to Texas.
* It was a land of farms and plantations.
* It was a bustling region of factories, canals, and railroads.
* For plantation owners, I ife here was profitable.
* For most African Americans, I ife meant being forced to work on
cotton plantations.
* Thousands of immigrants were moving here to start new lives.
* Each year the cities seemed to grow larger.

---- ----- - -- ------------ - - - -----

- ----

- - ------ - - -
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TEXT STRUCTURE: "Two Different Worlds" Chapter 16.1 (pgs. 417-418)
Name
Compare/Contrast
Directions: After identifying and labeling each of the maps (one map
highlights the North and the other highlights the South), write each
statement under the map it describes. Look on back for the other map.

* This region included the Northeast, the Great Lakes, and the Plains
states.
* Th is region included the states from Maryland to Texas.
* It was a land of farms and plantations.
* It was a bustling region of factories, canals, and railroads.
* For plantation owners, I ife here was profitable.
* For most African Americans, I ife meant being forced to work on
cotton plantations.
* Thousands of immigrants were moving here to start new lives.
* Each year the cities seemed to grow larger.

NDl1h
TIiis region Included 1111 Nallhe111, the Great likes, and 1111 Pl1ln1 states.
ltWII I bustllng rll1Dn Df factories, c1n111, and nllraldL
111ous1nds ol lmmlannts were 11DV1n1 hire ta stan new IIVIL
Eich va1r 1111 clll11 u1m1d ta graw larger.
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TEXT STRUCTURE: "Two Different Worlds" Chapter 16.1 (pgs. 417-418)
Compare/Contrast
Name ____kev ________ _
Directions: After identifying and labeling each of the maps (one map
highlights the North and the other highlights the South), write each
statement under the map it describes. Look on back for the other map.

* This region included the Northeast, the Great Lakes, and the Plains
*

*
*
*
*
*
*

states.
This region included the states from Maryland to Texas.
It was a land of farms and plantations.
It was a bustling region of factories, canals, and railroads.
For plantation owners, I ife here was profitable.
For most African Americans, I ife meant being forced to work on
cotton plantations.
Thousands of immigrants were moving here to start new lives.
Each year the cities seemed to grow larger.

Sollh
11111 region inclad1d the states tram M1m1nd to Tex1L
hWIS 111nd of l1nn1 lld DllntldODL
Fir 1111tadon own1n, 1111 hen was praflllble.
Fir mast Afllc11 Am1r1c1ns, 1n1 m1111 b1ln1 forced to work on c1nn 111nt11101L
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TEACHER TIPS: "The Attack on Slavery" Chapter 16.2 (pgs. 419-422)
Pre-reading:
Historical fiction used as a "teacher read aloud" is an efficient way
to build social studies background knowledge and vocabulary. If this
is done, students are likely to have prior understanding of the
vocabulary in this lesson except for some of the people's names.
A quick choral reading of the Ii st for pronunciation, w i 11 do.
Tell students that as always, when these names first appear
in the chapter, they w i 11 be typed in blue.
Assign the reading of Chapter 16.2.
The teacher may decide whether this activity is to be paired or
independent.
Students should complete the "abolitionists" vocabulary
puzzle as they read chapter 16.2. This w i 11 help to focus their
reading.
)

Following the reading:
When most students have completed reading along with the vocabulary
activity, divide them into heterogeneous groups of four.
Students w i 11 work together in these groups to complete the
study/reading guide that addresses the first two lessons of
the chapter. As students work, teacher circulates, giving
encouragement and help, reinforcing cooperative group
behaviors.
Each group volunteers to act as "experts" in answering questions of their
choosing from the study guide. Class consensus is reached on each answer
to ensure that the guide will be a useful study tool for the chapter test.

VOCABULARY AC'fIVI'fYf
11.

51

52

)

VOCABULARY: "A Divided Country" Chapter 16 (pgs. 416-429)
People
Name _______________________ _
Directions: Using the hints provided below, complete the spelling of each
of the following ABOLITIONISTS. Do only those you are certain you know-you'll learn the rest in the next few days as we continue to study this
topic.

_A_

1.

2.

- B. -

3.

-- Q - -

___ L __ _

4.

____ L __

5.

6. _ _ _ _ _ _ _ L _

_ L __

7.

8.

_Q __

9.

- Ii -

l 0.

____ L __

___ .s.

11.

__ L_

12.

.s. - -

13.
HINTS:
1.

Enslaved African American who led a Virginia slave revolt in 1831.

2.

A person who wanted to end slavery
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3. Abolitionist who led a raid on Harper's Ferry, Virginia in 1859.
4.

Abolitionist who started a newspaper in 1831 called "The Liberator."

5. Abolitionist and Civil War spy who helped hundreds of enslaved
African Americans escape to freedom on the Underground Railroad.
Ms. Daily's heroine of the Civil War.
6. Abolitionist and women's rights leader. She was one of the
organizers of the Seneca Falls Convention.
7.

Author of Uncle Tom's Cabin.

8. Abolitionist who also spoke out for women's rights after escaping
from slavery.
9. Southerner who moved north with her sister Sarah to work against
slavery.
10. Abolitionist, speaker, and writer who had escaped from slavery.
11. The people belonging to the political party who chose Abraham Lincoln
to run for President because of his belief that slavery was wrong.
12. Abolitionist and leader in the women's rights movement.
13. Southerner who moved north with her sister Angelina to become an
abolitionist speaker.
***Extra Credit: _ _ _ _ _ _ _ _ _
_ _ _ _ _ was the
president of the Confederacy during the Civil War.
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VOCABULARY: "A Divided Country" Chapter 16 (pgs. 416-429)
People
NAME_klV_________________________ _
Directions: Using the hints provided below, complete the spelling of each
of the following ABOLITIONISTS. Do only those you are certain you know-you' II learn the rest in the next few days as we continue to study this
topic.

1.
2.
3.
4.

s.
6.
7.

1

N A. t

TURNER

A a O11 T I ON I S T
J Q HN

BR OWN

W11 L I AM 11 0 YD GARRI S ON
HA R R L ET TU I MA N
E11 ZA I E I. H CAD Y

S T A N T ON

HA R R L ET I EE CH ER

8.

S Q JOU R N ER

9.

A N. GE11 NA

o.

11.

12.
13.

F R ED ER L C K
REPUBllCAN

l UCRETI A

STOW E
T R UT H
GR I M K E

D OU Gl A S S

s.

MO I. T
S. ARAN

GRIMKE

***Extra Credit: JEFFERSON DAVIS was the president of the Confederacy
during the Civil War.

STUDY AND READING GUIDES
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STUDY /READING GUIDE: "A Divided Country " Chapter 16 (pgs. 416-429)
NAME________________ _ _____
Directions: Put this study guide in your Civil War folder. As you read the
lessons in the chapter, you will be able to fill in the answers.
Important People of the Time
pg. 420

1.

How did William Lloyd Garrison work to help end slavery?

pg. 420-421

2.

He was born into slavery and later spoke to audiences
against it. According to our text, he was 11 the most
. . " -------------------------powerf uI aboI"1t1ornst.

pg. 422

3.

Which formerly enslaved woman became a speaker for
women's rights? Her famous speech included the phrase,
"Ain't I a Woman?" __ . -------------------------

pg 428

4.

Which opponent of slavery led an armed raid on Harpers
Ferry, Virginia 7 - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

pg. 428

5.

Which candidate for President in 1 860 opposed slavery?

Political

Actions

pg. 422

1.

The Seneca Falls Convention approved a declaration that
supported __________________________________ _

pg. 424-425

2.

Which method did Congress use to deal with the issue of
slavery?-----------------------------------

Pg. 425

3.

The Fugitive Slave Law said that free states must ____ _

Pg. 424-425

4. Which law allowed the practice of slavery in some
states south of an imaginary line, but forbade the
practice of slavery north of that line? -------------

Pg.426-427

5.

Which law allowed people in certain territories to
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decide for themselves whether their states should be
slave states or free states? --------------------Pg. 427

6. The Republican Party grew out of a belief that _______ _

Pg. 428

7. The ruling by the Supreme Court that said enslaved
African Americans were property and could be taken
anywhere by their owners was the -----------------

Pg. 429

8. The decision by the Southern states to leave the Union
was called ------------------------------------

Slavery
Pg. 417

1. The Northern way of life differed from the Southern way
of life because there were a large number of factories
which led to the growth of------------------------

Pg. 418

2. The growing importance of cotton in the 1840s and 1850s
affected the Southern way of life by ----------------

Pg. 418

3. By 1850 the North and South were deeply divided over the
issue of _ _

Pg. 420

4. People who wanted to end t he practice of slavery were
called ------------------------------- --

Pg. 421

5. The purpose of the Underground Railroad was to ______ _

Pg. 427

6. In which state did war break out between "free soilers"
and owners of enslaved people during the 1850s? _______ _
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STUDY /READING GUIDE: "A Divided Country " Chapter 16 (pgs. 416-429)

NAME __ Kev~---------------Directions: Put this study guide in your Civil War folder. As you read the
lessons in the chapter, you will be able to fill in the answers.
Important People of the Time
pg. 420

1 How did William Lloyd Garrison work to help end slavery?

William llovd Garrison published ·1he liberator."
pg.420-421 2. He was born into slavery and later spoke to audiences
against it. According to our text, he was "the most
powerful abolitionist." Frederick Douglass

)

pg. 422

3. Which formerly enslaved woman became a speaker for
women's rights? Her famous speech included the phrase,
"Ain't I a Woman?" Soioum~rlruth

pg 428

4. Which opponent of slavery led an armed raid on Harpers
Ferry, Virginia? John Brown

pg. 428

5.

Which candidate for President in 1860 opposed slavery?

Abraham lincoln
Political
pg. 422

Actions
1. The Seneca Fa I ls Convention approved a declaration that

supponed Ille rights of women
pg. 424-425 2. Which method did Congress use to deal with the issue of
slavery?
Pg. 425

compromises

3. The Fugitive Slave Law said that free states must

return

captive slaves

)

Pg. 424-42 5 4. Which I aw allowed the practice of slavery in some
states south of an imaginary line, but forbade the
practice of slavery north of that Ii ne? Missouri Compromise
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Pg.426-427 5. Which I aw allowed people in certain territories to
decide for themselves whether their states should be
slave states or free states? Kansas-Nebraska Act
Pg. 427

6. The Republican Party grew out of a belief that

new states

must ba lraa states
Pg. 428

7. The ruling by the Supreme Court that said enslaved
African Americans were property and could be taken
anywhere by their owners was the DradScottDacision

Pg. 429

8. The decision by the Southern states to leave the Union
was called secession

Slavery
Pg. 417

1. The Northern way of life differed from the Southern way
of Ii f e because there we re a large number of factories
which led to the growth of cities

Pg. 418

2. The growing importance of cotton in the 1840s and 1850s
affected the Southern way of life by kaeplngslavarvalive

Pg. 418

3. By 1850 the North and South we re deeply divided over the

)

issue of

slaverv

Pg. 420

4. People who wanted to end the practice of slavery were
ca 11 e d abolitionists

Pg. 421

5. The purpose of the Underground Railroad was to

help

captives escape to lraadom
Pg. 427

)

6. In which state did war break out between "free soilers"
and owners of enslaved pe0ple during the 1 850s? Kansas
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TEACHER TIPS:

"The Country Pulls Apart" Chapter 16.3 (pgs. 424-429)

Pre-reading:
In order to comprehend Chapter 16.3, the students need to
understand the concept of compromise and to be reminded of the
philosophical differences between the North and the South that
necessitated a need for political compromise.
Lead students through the advance organizer on the following
page.
Following discussion as recommended in the Advance Organizer
students w i 11 rec a 11 terms from 16. 1 and 16.2.
Assign the final vocabulary activity for this chapter. Tell
students that half of the terms are from the two previous
lessons. Before reading 16.3 students should do as much of the
vocabulary activity as they can, completing the rest during the
reading or after they've read. They may even know some of the
new terms as a result of discussion.
)

This lesson includes a study/reading guide which gives students an
opportunity to evaluate the impact of each issue with regard to
slavery.
Preview the activity by going over its directions with the
class.
Assign the reading of 16.3 .
Encourage students to use their study/reading guides to note how
certain events worked in favor of slavery, against slavery, or for a
compromise.
Following the reading:
Give students time to compare their study/reading guides with each
other. This can be done in pairs or small groups.
For closure, a brief class discussion may follow with
volunteers sharing similarities and differences they
discovered among class member evaluations of the issues.

ADVANCE ORGANIZER
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ADVANCE ORGANIZER: "The Country Pulls Apart" Chapter 16.3 (pgs. 424429)
Procedure: Preview the lesson with the class, by discussing each of the
events that led to the Civil War.
Remind students of the compare and contrast activity from
16. l.
What were the differences in populations, economies, and beliefs
between the North and South. Based on facts from 16.2, why were
some people in the South rebelling?
It is important for students to understand political
compromises as well as the influence of literature and
oratory on public opinion. To help build that understanding,
the following suggestions are offered.

)

Work with students to develop a definition for compromise. As you
preview the lesson, have students brainstorm compromises they
have reached as a class or group when there were differences of
opinion among students.
Also, have them brainstorm books, songs, or movies that have had a
strong impact on the way they felt about an issue. If they need
prompting, remind them of some patriotic songs: "America," and
America the Beautiful," or even our Pledge of Allegiance.
11
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VOCABULARY: "A Divided Country" Chapter 16 (pgs. 416-429)
Terms
Name --------------------Directions: Match the numbered definition with the correct term. Put the
number in the proper space in the magic square box. The sum of the
numbers will be the same across each row and down each column.
Terms
Definitions
A. immigrant

B. slavery
C.

D.
E.
F.
G.
H.

I.

J.
K.

L.
M.
N.
0.
P.

1. A crop grown to be sold for a profit.

2. A plant that blue dye can be made
from.
plantation
3. A I aw passed by Congress in 1820
that created an imaginary Ii n e betextile factories
tween territories in the West where
slavery would be allowed and
indigo
territories where it would not
be allowed.
abolitionist
4. A building where cloth is manufactured.
Underground Railroad
5. The practice of one person owning
another person.
Seneca Fa 11 s Convention
6. The country formed by the southern
states during the American Civil
Missouri Compromise
War.
7. The network of people and places
Kansas-Nebraska Act
that helped enslaved African Americans to escape to freedom in the
Confederate States of America
North or Canada.
8. An 1852 novel by Harriet Beecher
Compromise of 1850
Stowe that attacked slavery.
9. A very large farm in the South.
Dred Scott Decision
10. A I aw passed by Congress in 1854
that allowed the people who settled
Uncle Tom's Cabin
in Kansas and Nebraska to decide for
themselves whether they would
secession
allow slavery in their territories.
11. A person who wanted to end slavery.
cash crop
12. Breaking away from the union.
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13. Supreme Court Decision of 1857
that said that slavery was legal in
any pa rt of the U.S.
14. The world's first women's rights
meeting, held in Seneca Falls, New
York, in 1848.
15. Laws passed by Congress providing
that California would enter the
Union as a free state; that people
living in other territories would be
allowed to decide whether or not
they wanted slavery and that
everyone would have to obey the
Fugitive Slave Law.
16. A person who leaves one country to
come and I ive in another.

)

Answer Box

Magic number=----·- - -

A

B

C

D

E

F

G

H

I

J

K

L

M

N

0

p

Tl

VOCABULARY: "A Divided Country" Chapter 16 (pgs. 416-429)
Terms
Name _____ Kev _______________ _
Directions: Match the numbered definition with the correct term. Put the
number in the proper space in the magic square box. The sum of the
numbers will be the same across each row and down each column.
Terms
Definitions
A. immigrant
B. slavery

C.
D.
E.
F.
G.
H.

I.

J.
K.

L.
M.
N.
0.

)

P.

1. A crop grown to be sold for a profit.

2. A plant that blue dye can be made
from.
plantation
3. A I aw passed by Congress in 1820
that created an imaginary line betextile factories
tween territories in the West where
slavery would be allowed and
indigo
territories where it would not
be allowed.
abolitionist
4. A building where cloth is manufactured.
Underground Railroad
5. The practice of one person owning
another person.
Seneca Fa 11 s Convention
6. The country formed by the southern
states during the American Civil
Missouri Compromise
War.
7. The network of people and places
Kansas-Nebraska Act
that helped enslaved African Americans to escape to freedom in the
Confederate States of America
North or Canada.
8. An 1852 novel by Harriet Beecher
Compromise of 1850
Stowe that attacked slavery.
9. A very large farm in the South.
Dred Scott Decision
10. A I aw passed by Congress in 1854
that allowed the people who settled
Uncle Tom's Cabin
in Kansas and Nebraska to decide for
themselves whether they would
secession
allow slavery in their territories.
11. A person who wanted to end slavery.
cash crop
12. Breaking away from the union.
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13. Supreme Court Decision of 1 857
that said that slavery was legal in
any part of the U.S.
14. The world's first women's rights
meeting, held in Seneca Falls, New
York, in 1 848.
15. Laws passed by Congress providing
that California would enter the
Union as a free state; that people
living in other territories would be
allowed to decide whether or not
they wanted slavery and that
everyone would have to obey the
Fugitive Slave Law.
16. A person who leaves one country to
come and I ive in another.

Magic number= ___ 34 ___ _

Answer Box

)
B

A

16

I

M

10

8

14
L

15

6
p

0

N

13

1
K

J

3

H

G

11

2

4

9

5
F

E

D

C

12

1

STUDY AND READING GUIDES

73

74
STUDY/READING GUIDE: "The Country Pulls Apart" Chapter 16.3 (pgs. 424429)
Name _________________________ _
Directions: As you read and study this lesson, you will learn about the
items listed in the chart below. When you read about an item, mark a
number from 1 to 5 to show how strongly each worked in favor of or
against slavery. If your opinion changes as yous learn more, it is fine to
change your answer. After we complete the lesson you will have an
opportunity to compare and discuss your chart with others in class.

Strongly

Strongly

For Slavery

Against Slavery

1

The Missouri Compromise
Uncle Tom's Cabin
The Compromise of 1850
The Kansas-Nebraska Act
The Dred Scott Decision
Secession from the Union
The Confederate States
Harriet Beecher Stowe
Abraham Lincoln
John Brown
Jefferson Davis

2

3

4

5
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STUDY /READING GUIDE: "The Country Pulls Apart" Chapter 16.3 (pgs. 424429)
Name ___ Kev_________________~ Directions: As you read and study this lesson, you will learn about the
items listed in the chart below. When you read about an item, mark a
number from 1 to 5 to show how strongly each worked in favor of or
against slavery. If your opinion changes as you learn more, it is fine to
change your answer. After we complete the lesson you will have an
opportunity to compare and discuss your chart with others in class.

* *Student answers will van,. Accept anv answer that is Justifiable based on text
information.

... ...
)

The Missouri Compromise
Uncle Tom's Cabin
The Compromise of 1850
The Kansas-Nebraska Act
The Dred Scott Decision
Secession from the Union
The Confederate States
Harriet Beecher Stowe
Abraham Lincoln
John Brown
Jefferson Davis

Strongly

Strongly

For Slavery

Against Slavery
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TEA CHER TIP§
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TEACHER TIPS: "A Divided Country" Chapter 16 (pgs. 416-429)
Closing the Chapter:
During this class session students w i 11 demonstrate an
understanding with regard to the causes and effects of the issues
presented in 16.3.
Review cause an effect initially by asking students "why"
questions. For example: Why do people sometimes take
umbrellas outside? Why do students run in the halls?
Determine which is the cause and which is the effect in each
example. If desired, these can be written on the board or
overhead projector in columns labeled "cause" and "effect."
Ask students to give examples.
When most students understand, explain to them that authors
of social studies and science books sometimes use this
structure when writing textbook information. Ask "why"
questions related to chapter·l 6. Why did many Southerners
believe in slavery? Why did Abraham Lincoln become the
presidential candidate for the Republican party? Continue th is
procedure with students finding examples of cause and effect
in their texts.
Assign the cause and effect text structure activity that accompanies 16.3.
Students may work on this activity in pairs or independently. When
they finish,. they need to complete the portion of their chapter 16
study guide that corresponds with chapter 16.3.
The next social studies period is devoted to completion of all chapter 16
activities.
Students who have finished, may use information from their folders
and texts to quiz each other on facts and concepts covered in the
chapter.

TEXT §'JI'RUC'JI'URE
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TEXT STRUCTURE: "The Country Pulls Apart" Chapter 16.3 (pgs. 424-429)
Cause & Effect
Name ____________________ _______
Directions: List one cause and one effect for each event. Also state
whether each event helped to keep the country together or whether it
helped pull the country apart. Then explain your answer.
1.

Missouri Compromise
cause: -----------------------------------------effect: ---------------------------------------------

Helped keep the country together

2.

Compromise of 1850
cause· --------- -effect:

____ ___ - - - ·- --- - -- --------

·
--·- ---------------·- --------------------------

Helped keep the country together

3.

Helped pull the country apart

Helped pull the country apart

Uncle Tom's Cabin
cause: ----------------------------------------------effect· ---------------------------------------------

Helped keep the country together

4.

Helped pull the country apart

Kansas-Nebraska Act
cause:-----------------------------------------------effect:

Helped keep the country together

Helped pull the country apart
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5.

Dred-Scott Decision
cause: --------------------------------------------effect:

- - - -- ----- ---------------------·- - - - -- ·- -

Helped keep the country together

6.

Helped pull the country apart

John Brown's raid
ca use: --------------- -----------------------------effect: ----------------------------------------

Helped keep the country together

7.

Helped pull the country apart

Election of Lincoln
cause: ------- - - - - - - - - - - - - - - - - - - - - - - _________ _
effect: ------------------------------ ---·- -------

Helped keep the country together

Helped pull the country apart
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TEXT STRUCTURE: "The Country Pulls Apart" Chapter 16.3 (pgs. 424-429)
Cause & Effect
Name _____ Kev _________________ _
Directions: List one cause and one effect for each event. Also state
whether each event helped to keep the country together or whether it
helped pull the country apart. Then explain your answer.
1.

Missouri Compromise
cause: In 1819 Missouri wanted to join the Union as aslave state.

That would

upset Ille 11:11 balance of slave states and free states.
effect: It drew an imaginarvline through the Louisiana Tarrltorv. Slavarvwas
allowed south of this Una. North of lhe llna, slavervwas forbidden, except in
Missouri.
Helped keep the country together

Helped pull the country apart

Because Maine joined the Union as afree state at the same time as Missouri joined
as aslave state, the balance of free and slave states remained for 30 more vears.
2.

Compromise of 1850
ca use: California wanted to join the Union as afree state which would tip the

balance in favor of free states. Thev could lhen have enough votes to end
slaverv.
effect: Calilomia would enter the Union as atree state in the interest ol the
Nonh. In the Interest of the South, Iha Fugitive Slave law was passed.

)

Helped keep the country together

Helped pull the country apart

The Nonh and the South each achieved lmponant obiectiVes.
3.

Uncle Tom's Cabin
ca use: Harri at Beacher Stowe wrote the book to build people's awareness

with regard to the cruel traannent slaves received.
effect: The book made manv people aware of the cruelUes of slaverv, and
thus aroused their feelings against the anctice ol slaverv.
Helped keep the country together

Helped pull the country apart

The book reinforced the Nonh's beliefs whlle causing slaverv to be viewed as a
cruel aracuce. This caused the slave owner's great concern.
4.

Kansas-Nebraska Act
ca use: This law was passed to open up the territories of Kansas and

Nebraska to slaverv. The people who settled In these tenitories could
decide for themselves whether to form slave or free states even though lhev
were norlh ol lhe llne created In Iha Missouri Compromise.
effect: This made Nonhemars and farm workers anurv.
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Helped keep the country together

Helped pull the country apart

Nonherners thought that rich planters would grab all the best land and use slave
labor to farm it The farmers demanded that the western lands be ·tree soil."
Workers who wanted to move westward didn't want to compete with enslaved
African Americans for lobs.
5.

Dred-Scott Decision
ca use: Dred Scott was an enslaved man who In 1851 asked the Supreme

Coon for his freedom. He did this because he had lived with his owner in free
territorv.
effect: The coon ruled against Scott because slaves ware ruled to be
propenv. TIie Constitution protects the right of people In the United States to
take their propanv anVWbere.
Helped keep the country together

Helped pull the country apart

The decision cheered Soulhemars but angered Norlhemars, and was one of the
factors that led to John Brown's raid on Harpers Ferrv, Virginia.
6.

John Brown's raid
ca use: Partlallv because of the Dred Scott decision asmall band of black

nd white abolltlonists invaded Iha Soulh in order to set off arebellion among
enslaved people.
effect: The raiders ware quicklV killed or captured. Brown was later hanged
In Virginia tor treason.

)

Helped keep the country together

Helped pull the country apart

Norlhemers were dlVlded over the raid. some thought it was an Insane eflon whlle
others saw John Brown as "an angel of Hghl" Southam whites saw Brown as an
"angel of dasuuctlon."
7.

Election of Lincoln
ca use: Because ha stood firmly against slavarv, lincoln became the

Republican Partv's candidate for Iha presidancv of Iha U.S.
effect: He was elected and Southerners predicted ruin for the South.
Helped keep the country together

Helped pull the country apart

Saven slave states seceded from the Union and formed the Confederate States of
America.

TEACHER TIP§
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TEACHER TIPS:

''The Civil War & Reconstruction"
452)

Chapter 17 (pgs. 434-

Pre-reading:
Point out the photograph on page 434 to students telling them that
the camera had been invented by the time of the Civil War. Question
students about the photograph. Examples of questions to ask:
Who a re the people in the photograph?
Why do you suppose one group of Americans would be willing to
fight another group of Americans?
Read the "focus" paragraphs also on page 434. Continue the
discussion by clarifying the meaning of the excerpt from Lincoln's
Gettysburg Address.
Following the discussion, student activities begin with vocabulary
building exercises that have been categorized as people, places, and
terms. Have students preview those pages in their Civil War folders.
Te II students that because each activity spans a 11 three
lessons they w i 11 probably be working on portions of each
exercise as they progress through the lessons in the chapter.
For example, in lesson 1, students w i 11 find 1 answer for the
"Term" activity, 3 "Places" for the activity so titled, and 4
people for the "People" activity. The purpose for grouping in
th is way, is so that students w i 11 think in terms of people,
places, and terms relating to the Civil War and the
Reconstruction period.
Just prior to reading lesson 1, focus student attention on the
study/reading guide for them to use as they read. Go over the
directions together and explain that they w i 11 be noting strengths of
both the North and the South as they read. In other words, students
w i 11 be "comparing" the two.
Assign the reading of 1 7 .1 .
For students who finish early, further work on vocabulary can be
done.
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VOCABULARY: "The Civil War & Reconstruction" Chapter 17 (pgs. 434-452)
)his is vocabulary included in chapter 17 that students need to understand. These
words are included in the following 3 activities.

Chapter J Z lesson J
Civil War
Key People
Abraham Lincoln
William Scott
Thomas "Stonewall" Jackson
Key

Robert E. Lee

Places

Fort Sumter

Richmond

Bull Run

Anaconda PI an
total war

Emancipation Proclamation

Chapter J Z lesson 2
blockade
Gettysburg Address
ley People
George McClellan
George Pickett
Key

Clara Barton
Ulysses S. Grant
William Tecumseh Sherman

Places

Antietam
Appomattox

Vicksburg

Gettysburg

Black Codes
impeach
segregation

Freedmen's Bureau
carpetbagger

Andrew Johnson

Hiram R. Revels

Chapter J Z lesson 3
Reconstruction
sharecropping
scalawag
Key People
John Wilkes Booth
Blanche K. Bruce

)

VOCABULARY AC'flVI'fY

.
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VOCABULARY: "The Civil War & Reconstruction" Chapter 17 (pgs. 434452)
Terms
Name - - - - -·- - - - - - - - - - - Directions: Choose a term from the list to fit each phrase. For help, you
can refer to the lessons listed from chapter 17 for each word.
Lesson 1:

civil war

Lesson 2:

blockade, Anaconda Plan, Emancipation Proclamation,
Gettysburg Address, tot aI war

Lesson 3: Reconstruction, Black Codes, Freedmen's Bureau, sharecropping,
impeach, carpetbagger, scalawag, segregation

)

1.

to charge President with wrongdoing while in office

2.

to close an area in order to keep people and supplies from going in or
out

3.

an armed fight between groups of people within the same country __

4.

the plan President Lincoln and General Scott created to win the Civil
War for the Union___________________________________

5.

name given to Northern whites who moved South after the Civil War

6.

another word for separation _____

7.

the official announcement that freed a 11 captives in the confederacy

8.

a war against an entire people is called-- - - - - - - -.- - -

9.

a system of renting land for a share of the crop raised on it _____ _
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10.

during Reconstruction a name given to a white Southerner who
remained loyal to the Union

11.

governme,it body that helped provide food, medical care, and schools
for African Americans after the Civil War------ - - - - - - - - -

12.

laws passed by new state governments in the South to control the
Af.
.
ncan A mencans
- - - - - - - -- - - -- - - - - - - - - - - - - - -

13.

President Lincoln's speech about the purpose of the Civi I War and the
soldiers who had died at Gettysburg

14.

the time of rebuilding after the Civil War---- - - - - - - - -
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VOCABULARY: "The Civil War & Reconstruction" Chapter 17 (pgs. 434452)
Name _____ Kev________________ _
Terms
Directions: Choose a term from the list to fit each phrase. For help, you
can refer to the lessons listed from chapter 17 for each word.
Lesson 1:

civil war

Lesson 2:

blockade, Anaconda Plan, Emancipation Proclamation,
Gettysburg Address, total war

Lesson 3: Reconstruction, Black Codes, Freedmen's Bureau, sharecropping,
impeach, carpetbagger, scalawag, segregation

1.

)

to charge President with wrongdoing while in office

__ Impeach _________________________ _

2.

to close an area in order to keep people and supplies from going in or
out ___ blDCkldl ______________________________________

3.

an armed fight between groups of people within the same country __

_______ CIVIi war
4.

the plan President Lincoln and General Scott created tow in the Civi I
War for the Union ___ _lnacondaPlan __________________ _

5.

name given to Northern whites who moved South after the Civi I War

____c1na1tb1111rs______________________________ _
_s11re11dan _____________ _

6.

another word for separation

7.

the official announcement that freed a 11 captives in the confederacy

_ _ _ IIIIDCIPldDD Proclamadon ____________ _
8.

a war against an entire people is called ___tltllwar________

9.

a system of renting land for a share of the crop raised on it ______ _
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_________sharecropping__________________________ _
10.

during Reconstruction a name given to a white Southerner who
remained loyal to the Union ______ scalawag_________________ _

11.

government body that helped provide food, medical care, and schools
for African Americans after the Civil War

________Freedmen's Bureau ________ ___________
12.

laws passed by new state governments in the South to control the
African Americans ______ llacll Codes______________

13.

President Lincoln's speech about the purpose of the Civil War and the
soldiers who had died at Gettysburg - - - - - -------- - - - -

________GIIIVSbUl1Addr1ss
14.

the time of rebuilding after the Civi I War

____11coasbllcdon_____________________________________ _
)

V(()CABULARY AC'fIVI'fY
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VOCABULARY: "The Civil War & Reconstruction" Chapters 17 .1 & 17 .2
(pgs. 434-443)
Places
Name_____________ _________
Directions: Locate the following places. Label each one on the map. On
the lines below the map, explain why each of the seven places is
important.
Richmond
Fort Sumter
Appomattox

Antietem
Vicksburg
Gettysburg

Bull Run

I
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VOCABULARY: "The Civil War & Reconstruction" Chapters 17.1 & 17.2
(pgs. 434-443)
Places
Name __ llV ______________
Directions: Locate the following places. Label each one on the map. On
the lines below the map, explain why each of the seven places is
important.
Antietem
Vicksburg
Gettysburg

Bull Run

Fort Sumter
Richmond
Appomattox
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Fin Sumter 11 IDCltld In SDIIIII C1ra11n1. It IS IIRDDrllnt blCIUII thl CIVIi war b111n
lbere. Dn brll 13, 1861 Canfldlratl b'DDDI bDIRlllnlld 1111 Ion.
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Richmond ls locltld In Virginia. It Is Important because It served as the capital DI
tb1 Cont1d1racv and tb1 sb DI a maJor bam, otth1 CMI war.
Bull Run Is a stream in nonb1ast1m Virginia. It was 11111111 of I mlior blltl1 during
tblCMIWar.
1nu111m is a tawn locltld In Mamand. nwas 1111 sill of I mtor CMI war b11t11.
Vlcllsllurg Is I Cb In MISSISSIDDI. It WIS thl SIii of I maJor blllll of tbl CIVIi War.
IDDommox is I town in Virginia Where 11n1ra1 ll1 nrrend1red 11 lln1ra1 Brant
1ndln1 tb1 CIVIi war.
11nvu111111s 111wn In P1nnsV1V1n11. It was tb1 sb of I mlior CIVIi war b1m1.

VOCABULARY ACTIVI'fJf
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VOCABULARY: "The Civil War & Reconstruction" Chapter 17 (pgs. 434452)
People
Name __ ---------------------Directions: Mark a "+" in the box if the person fits in the
classification. Mark a "-" if the person does not fit in the
classification. Then use your book to give more information about each
of the people listed.
North
Union

South
Political Military
Confederate Person Person

Pe ogle
Abraham Lincoln
Winfield Scott
Thomas
"Stonewall" Jackson
Robert E. Lee
George McClellan
Clara Barton
Ulysses S. Grant
George Pickett
William T. Sherman
John Wilkes Booth
Andrew Johnson
Hiram R. Revels
Blanche K. Bruce
1. Abraham Lincoln ----------------------------------- - - - -

2.

William Scott ------------------------------------------

3.

Thomas "Stonewall" Jackson --------------------------------

4. Robert E. Lee
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\

)

5.,

George Mcc Ie II an ----------·----------------------------

6.

Clara Barton------------------------------------------

7.

Ulysses S. Grant---------------------------------------

8.

George Pickett------------------------·- - - - - - - - - -

9.

William T. Sherman

10.

John Wilkes Booth ---------------------------------·- --

11 .

Andrew Johnson

12.

Hiram R. Reve Is ------------------------------------

13.

Blanche K. Bruce------------------------------------
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VOCABULARY: "The Civil War & Reconstruction" Chapter 17 (pgs. 434452)
Name ________Kay____________ _
People
Directions: Mark a "+" in the box if the person fits in the
classification. Mark a "-" if the person does not fit in the
classification. Then use your book to give more information about each
of the people listed.
North
Union
Peggi~
Abraham Lincoln
Winfield Scott
Thomas
"Stonewall" Jackson
Robert E. Lee
George McClellan
Clara Barton
Ulysses S. Grant
George Pickett
William T. Sherman
John Wilkes Booth
Andrew Johnson
Hiram R. Revels
Blanche K. Bruce

)

South
Political Military
Confederate Person Person

+
+

-

+

-

-

-

+

-

+
+

-

+
+
+

-

-

+/-

+
+
+

+
+
+

-

-

+
+

+

-

-

+

+
+
+

-

+
+
+

-

-

1. Abraham Lincoln Prasldam of Iha Unbd Statas during Iha Clvil War.

z.

William Scott Co111111ndar of the Union annv M1118 balllnnlnu of Iha

CMIW..
3.

Thomas "Stonewall" Jackson Conl8darataGanaraldurtnglhaCIVIIWarllllho

dal8al8d Iha Uni• 111111 In Iha 1111118 of lhdl 111111.
4. Robert E. Lee C8m1D1ndaroflh8 Confederate an111durtnglha CIVIi war.
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s,

George McClellan

Gananllnlll1Unlonannvduringt111CIVHWar. Hawas
assigned to ca111un Virginia. Ha was accused of having a case of 1111 slows."
He 1v1nwanv • G1n1n1 Hoban E.111 and was b11t1n back.

6.

cI a ra Barton

Nurse who aided wounded soldlan dultng 1111 CIVIi War.
Soldiers called her 1111 "Angel of 11111attl1fi1ld." 11non later staned 1111
American Red Cross.

7.

uly s se s s. Grant Commander of 1111 Union armv during the civil war. he and
his troops won Vicksburg for 1111 Union.

8.

Confadenta 11n1nlWho l1dWh1tb1c1m1 known as
Pickett's charge during 111111m1 of G1ttvsbur1.

9.

William T. Sherman

George Pickett

Unlong1n1nlwhod1stravedmuchofl1orgl1durlng

1111 CIVIi War.
1o.

John Wi I kes Booth

11.

Andrew Johnson

12.

On1oflll1flntAfrlc1nAmerlcans111ctadtoth1S1n1ta
during raconstncdon.

13.

On1oflll1fintAfrlc1nlm1rlc1ns111ctadtoth1S1n1ta
d1rln1 Racansbllcdon.

1111 man Who murdered Pnsldentlllraham llncoln.

PresidantofllleUnltadStltasdurlngRaconSb'Ucdon.
During 1111 um1dm1 of Raconstrucdon, ha was saved fromlm111chment11V
Ne vote in 1111 S1n1t1.
Hiram R. Revels

Blanche K. Bruce

STUDY AND READING GUIDE§
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STUDY /READING GUIDE:

Directions: As you read

"The Civil War Begins" Chapter 1 7. 1 (pgs. 435437)
Name ______________________ _

1. Label each map either Union or Confederate.
2. List at least 3 strengths of each region at
the start of the Civil War. If you list more,
you w i 11 earn extra credit.
3. COMPARISON is the ski 11 you're using in th is
activity.

Strengths of the ___________ _
pgs. 235 & 236

,. ---------------

Strengths of the - - - - - - - - - - pgs. 236 & 237

--------

1. ----------------------

2. - - - - - - - - -·- - - - - - - - -

2.__________._______ _

3. - - - - - - - - - - - - - - - - - - -

3. - - - - - - - - - - - - - - - - - - - - -

Extra Credit

**

**

i 11
STUDY /READING GUIDE:

Directions: As you read

"The Civil War Begins" Chapter 17.1 (pgs. 435437)
Name ___ Key________________ _
1. Label each map either Union or Confederate.
2. List at least 3 strengths of each region at
the start of the Civil War. If you list more,
you w i 11 earn extra credit.
3. COMPARISON is the skill you're using in this
activity.

Union
Strengths of the

Confederate
Nonh

pgs. 235 & 236

Strengths of the
pgs. 236 & 237

South

1. The Union COUid better SUPPIV
an annvwith food and weapons.

1. Their armvwas better prepared
forwar.

2. The railroads could be used to
move soldiers and supplies.

2. The Conderacv had the best
generals.

3. Abraham llncoln gave the North
strong leadership.

3. The Confederacvwas lighting to
protect its home and wav of
life.

Extra Credit

* * The Nonh grew most of the
* * The men already knew how to
countrv's food.
ride horses and use weapons.
* * Wealth/far more people/
lactories tor making needed supplies.
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TEACHER TIPS
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TEACHER TIPS: "The Long Road to Victory" Chapter 17.2 (pgs. 435-443)
Pre-reading:
Begin by focusing student attention on the semantic map in their folders.
A transparency of this page shown on the overhead may be useful as well.
Ask students if they notice any similarities between the semantic
map and information learned yesterday. Students should note blank
balloons needing to be filled with details they gathered from the
previous reading assignment. As a form of reviewing both factual
information from the previous lesson and semantic mapping, student
volunteers share the facts while the teacher models semantic
mapping technique using the overhead projector. As the map is
filled in, it should be noted that these are supporting details of the
main topics, "strengths of the North and South." Students should
use the projected example to begin their semantic maps. After they
finish reading the lesson, they are responsible for finishing their
maps independently.

)

Following the semantic mapping activity, proceed to the advance organizer
that introduces Civil War battle songs, then assign the reading of chapter
17.2.
As they finish reading, remind students to complete their semantic maps
and to stay caught up with their vocabulary activities.
Day 2:
Discuss the Anaconda Plan determining whether students understood
that the plan represented the Union strategy and that details of the
plan should be appropriately placed on their semantic maps.
Briefly discuss the rest of the lesson including the battles. Ask
students if the war went as either side had anticipated. Discuss
how the actual war compared with each side's predictions.

)

Following the
"Sequencing."
presented the
familiar with

discussion, assign the text structure activity entitled,
Ask students if they had noticed that the author
battles in chronological order. Most students w i 11 be
chronological/time order. However, they may not have

11 7

been aware of this structure as they read. This activity can be done
independently or with a partner.

TEXT STRUCTURE
)
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1l 8

119

TEXT STRUCTURE: "The Civil War Begins" Chapter 17. 1 & "The Long Road
to Victory" Chapter 17.2 (pgs. 435-443)
Main Idea
Name---------------------Directions: After reading both lessons, fill in the supporting details for
each topic (main idea). Use your book if you need help. The pages are
listed above.

( Strengths of the Union )
of the Confederacy

THE CIVIL WAR

Strategy

\
j

Significant

Battles
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TEXT STRUCTURE: "The Civil War Begins" Chapter 17.1 & "The Long Road
to Victory" Chapter 17.2 (pgs. 435-443)
Main Idea
Name ____ Kev_____________ _
Directions: After reading both lessons, fill in the supporting details for
each topic (main idea). Use your book if you need help. The pages are
listed above.

resources
factories

people
railroads

Strengths of the Union )
of the Confederacy

THE CIVIL WAR

Union

Strategy

Significant

Battles

ADVANCE ORGANIZER
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ADVANCE ORGANIZER: "The Long Road to Victory" Chapter 17.2 (pgs. 438443)
Procedure: Preview the lesson by playing recordings and discussing two
battle songs associated with the Civil War: "Battle Hymn of the Republic"
and "When Johnny Comes Marching Home."
Before playing each song, te 11 students the following
background information.
"Battle Hymn of the Republic" was the marching song of the Union
Army during the Civil War. Julia Ward Howe, who wrote the words,
was visiting a Union Army camp near Washington, D.C., when she
heard soldiers sing the tune of "John Brown's Body." This song was
about the abolitionist John Brown and his raid on Harper's Ferry in
1859 to free enslaved African Americans. Julia Howe wrote a poem
to go with that tune. The result was a song that helped rally the
North during the war.
"When Johnny Comes Marching Home" was another marching song.
Patrick Gilmore, an Irishman in the Union Army band, wrote the
words of this song early in the Civi I War under the pen name Louis
Lambert. He borrowed the melody from an Irish antiwar folk song,
although Gilmore claimed he adapted it from a known African
American melody.
Ask students to compare and contrast the two songs and
their words.
Ask them how the songs are alike and how they are different.
Compare aspects including tempo, melody, rhythm, etc.
Is each song played quickly or slowly?
Do the tunes seem like they'd be easy to sing?
Do they make you want to tap your foot or move with the beat?
How do the songs make students feel?
Predict what effect the songs may have had on the soldiers of the
Civil War.
As a class, brainstorm songs that they believe have significance for
our country today and why.
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TEXT STRUCTURE: "The Long Road to Victory" Chapter 17.2 (pgs. 438-443)
Sequencing
Name _ _ _ _

Directions: Place the events listed below on the time line in the order that
they occurred. When you finish, write the events in a paragraph using
sequencing signal words: first, next)then, meanwhile, etc. For help use the map
on page 440 and the other pages in 17.2. For extra credit, you may use an
encyclopedia to discover exact dates for each battle.
Union victory
Confederate victory
Vicksburg
Fort Sumter
* Shiloh
* Seven Days
Antietam
Chancellorsville
Gettysburg
Bull Run
* You w i 11 need to use the encyclopedia to discover when these battles took
place because their dates aren't in your book.

ATLANTIC
OCEAN

)

H

·+·
s

sc
Atlant•

tttmw::t=ir

i,estp~

~

.

k"h

~ THE CIVll. WAR

M,S 144--14-1-._,ALABAMA

LA

G;:J The Union
~ The Coniederacy

**

lcksllur.

GEORGIA

Union victory

I

Confederate victory

-. 1e~
Union Blockade

Q

Gull of Mexico

1861

1862

1863

200 mllu

'

I

l
JOO kilometer•

1864

1865

131
TEXT STRUCTURE: "The Long Road to Victory" Chapter 17.2 (pgs. 438-443)
Sequencing
Name ______ kev ___________ _
Directions: Place the events listed below on the time line in the order that
they occurred. When you finish, write the events in a paragraph using
sequencing signal words: first, nextJthen, meanwhile, etc. For help use the map
on page 440 and the other pages in 17.2. For extra credit, you may use an
encyclopedia to discover exact dates for each battle.
Union victory
Confederate victory
5/19-1/4/63
Vicksburg
4/12/61
Fort Sumter
4/6-7/62
* Shiloh
6/25-7/1/62
* Seven Days
9/17/62
Antietam
5/1-4/63
Chancellorsville
Bull Run
7/1-3/63
Gettysburg
1/21/61
* You w i 11 need to use the encyclopedia to discover when these battles took
place because their. dates arerft in your book.
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TEACHER TIPS: "A Troubled Peace" Chapter 1 7.3 (pgs. 448-452)
Before beginning the final lesson:
Assign pairs of students to complete sections of the study/reading
guide labeled 17. 1 and 17.2. If students don't remember the
information, page numbers are provided. Memorized information can
be double-checked for accuracy, by referring to the designated page,
as well.
If some students finish early, they should check to make sure their
folders are up to date including vocabulary words for the final
lesson. Students who are completely caught up may, with teacher
permission assist other students.
Pre-reading:
Preview the lesson using the advance organizer.
Assign the reading of Chapter 17.3

}
Students should complete their study/reading guides as they read.
Following the reading:
Discuss how students predictions from the advance organizer
activity were similar or different when compared to what actually
happened historically.
Review the concept of cause and effect briefly before assigning the
final text structure activity for this unit.
Students should be allowed one or two days to complete a 11 folder
activities after the final assignment is given.

STUDY AND READING GUIDES
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STUDY /READING GUIDE:

"The Civil War & Reconstruction" Chapter 1 7 (pgs.
435-452)
Name -----------------------

Directions: Put this study guide in your Civil War folder. As you read the
lessons in the chapter, you will be able to fill in the answers.

1 7. 1
1.

How did the Civil War begin? (p. 435) ______________________ _

2.

What was the Confederacy's goal during the Civil War? (p. 435) ___ _

3.

What did President Lincoln believe that no state had the right to do?
(p. 435) ______________________________________________ _

4.

What was one reason that the North fought the C ivi I War? (p. 435) __

5.

What were strengths of the North that caused Union troops to expect
an easy victory? (p.436) ---------------------------------

17.2
6.
How did President Lincoln and General Scott plan to divide the

South? (p.438) ________________________________________ _

7.

What was special about the Confederate steamship Merrimac? (p.
439) ________________________________________________ _

8.

What did many African-American men do after the Emancipation
Proclamation? (p.441) ----------------------------------

9.

What was Robert E. Lee attempting to do in 1863 when he invaded
the North? (p. 441) - -------------------------------------

i36

)

10.

What was the purpose of General Grant's "total war" plan? (p. 442)

11.

What event occurred on April 9, 1865? Who was involved and where
did it occur? (p. 443)

J 7,3
12.

What was Reconstruction? (p. 449) -------------------------

13.

After the Civil War, what did many members of Congress believe
should happen to rebellious Southerners? (p. 449) ____________ _

14.

What were Black Codes? (p. 449) - - - - - - - - - - - - - - - - - - - - - - -

15.

What is meant by the word impeach? (p. 450) ------------------

16.

What we re carpetbaggers? (p. 451) - - - - - - - - - - - - - - - - -- -

17.

What changes took place for African-Americans during
Reconstruction? (p. 451) ----------------------------------

18.

What is written in the Fourteenth Amendment about a 11 U.S.
citizens? (p. 451 ) -------------------------------------

19.

What is meant by the word segregation? (p. 452) ---------------

20.

When Reconstruction ended in 1877, what effect did that have on
African-Americans in the South? (p. 452) ---------------------
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STUDY /READING GUIDE:

"The Civil War & Reconstruction" Chapter 1 7 (pgs.
435-452)
Name ___ Kev ___________________ _

Directions: Put this study guide in your Civil War folder. As you read the
lessons in the chapter, you will be able to fill in the answers.

1 7, 1
1.

How did the Civil War begin? (p. 435)

Thewarbeganwiththe

Confederate attack on Fon Sumter.
2.

What was the Confederacy's goal during the Civil War? (p. 435) TIie

Confederacv's goal was to win independence from the United States.
3.

What did President Lincoln believe that no state had the right to do?
(p. 43 s) He believed that no state had the right to secede.

4.

What was one reason that the North fought the Civil War? (p. 435)

Ona reason that the North fought the Civil War was to keep the U.S. together.
5.

What were strengths of the North that caused Union troops to expect
an easy victory? (p.436) ThestrenlllhsoftheNonhwerethatthevhad

more people and wealth.
17,2
6.
How did President Lincoln and General Scott plan to divide the
south? (p. 438) Thev planned to divide the South bv seizing the Mississippi

River.
7.

What was special about the Confederate steamship Merrimac? (p.
4 3 9) The Merrimac was special because it was covered with Iron.

8.

What did many African American men do after the Emancipation
Proe Iam a ti on? (p. 44 1) After the Emancipation Pro clam au on African

American men iolned the Union armv.
9.

What was Robert E. Lee attempting to do in 1863 when he invaded
the North? (p. 441) RobenlleewasanemptingtocutoffWashingtonD.C.

~1

10.

3'"'0

What was the purpose of General Grant's "total war" plan? (p. 442)

The purpose of General Granrs ..total war" plan was to destrov the South's
abilitv and will to fight.
11.

What event occurred on April 9, 1865? Who was involved and where
did it occur? (p. 443) GenerallaesurrandaredtoGanaralGrantat

Appomattox.
17.3
12.

What was Reconstruction? (p. 449)

Reconstruction was the Ume of

rebuilding after the Civil War.
13.

After the Civil War, what did many members of Congress believe
should happen to rebellious Southerners? (p. 449) Attar Iha CiVil War

manv in Congress believed that rebellious Soulhemars should be punished.
14.
15.

BlackCodeswerelawspassedto
conuol newlvfreed captives in Iha Sooth.
What is meant by the word impeach? (p. 450) Impeach means to charge
the President with wrongdoing whlle he ls in office.
What were Black Codes? (p. 449)

16.

Carpetbaggers ware Northerner's
who moved to Iha South attar Iha Civil War.

17.

What changes took place for African Americans during
Reconstruction? (p. 451) During Raconstroctlon,Afrlcan Americans ware

What we re carpetbaggers? (p. 451)

allowed to vote and become political leaders.
18.

What is written in the Fourteenth Amendment about a 11 U.S.
citizens? (p. 4 51 ) The Founaenth Amendment states that all U.S. citizens

are to be treated eaoallv under the law.
19.

What is meant by the word segregation? (p. 452)

Segregation means

the separation of people.
20.

When Reconstruction ended in 1877, what effect did that have on
African Americans in the South? (p. 452) WhanReconstrucUon anded

African Americans in Iha Sooth had their rights taken awav.

ADVANCE ORGANIZER
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ADVANCE ORGANIZER: "A Troubled Peace" Chapter 17.3 (pgs. 448-452)
Procedure: Before reading the lesson, have a whole-class discussion about
the kinds of problems that students predict would occur after the Civil
War.
Ask students what kinds of problems the freed African
Americans might have.
Encourage students to think about varied aspects of Ii f e including:
home, food, shelter, and work. How would the lives of African
American children change related to their education and work?
Encourage students to think about how Northerners and
Southerners might have felt about each other after the war.
Review geographic locations of battles and methods of warfare.
Remind them that relatives had been fighting for opposing causes.
Have students reflect on a major disagreement they may have
experienced. How did it feel when they believed they had lost/won
the disagreement.
)

Ask questions about the new government in the South.
Remind students that initially some Southern states had seceded
from the Union and that they were fighting for their right to be
separate. Then slavery became an issue. Would Southern leaders
who were fighting to secede and fighting for slavery be convinced
otherwise simply because they had lost the war? What kind of
government might be created by these leaders?
Divide the class into groups and have them discuss what
they might do to solve the problems.
Once they have thought of a few solutions, have them read the book
to find out how some of the problems were actually dealt with and
compare what actually happened to student predictions.
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TEXT STRUCTURE: "A Troubled Peace" Chapter 17.3 (pgs. 448-452)
Cause & Effect
Name - - - - - ------------ - -- Directions: Next to each event, write the year in which it took place.
Then answer the questions. For help, you can refer to pages 448-452 in
your book.

1. President Lincoln is killed.
Who killed President Lincoln?-- - - - - - - - - - -- - - What effect did Lincoln's death have on Northerners?

_______ 2. President Johnson ends Reconstruction.
What caused President Johnson to end Reconstruction?

What steps did Confederate states have to follow in
order to re-enter the Union? - - - - - - -- - - - - - - --

3. Congress passes its own plan for Reconstruction.
What was Congress's plan for Reconstruction? ____ _

4. Reconstruction ends officially.
Do you think the goals of Reconstruction were achieved?
Give a reason for your answer. -------- - - - - - - - - -
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TEXT STRUCTURE: "A Troubled Peace" Chapter 17.3 (pgs. 448-452)
Cause & Effect
Name __ Kev___________________ _
Directions: Next to each event, write the year in which it took place.
Then answer the questions. For help, you can refer to pages 448-452 in
your book.

_1865 ___ 1. President Lincoln is killed.
Who killed President Lincoln?

JahnWllklllDIIII

What effect did Lincoln's death have on Northerners?

nav b1c1m11n1111nd h1nl1n1d toward 1111 Saalh.
__1865__ 2. President Johnson ends Reconstruction,
What caused President Johnson to end Reconstruction?

Evlll Callfldlratl 11111 bit 11111 bid IDIIDW1d 1111 IIIDI ta relltar 1111 Unlan.
What steps did Confederate states have to follow
in order to re-enter the Union?

10,. DI I 11111'1 Valin bid 11 IWllr 11nnvt1 lb1 Unlan. Tbl
111t11111111a1nt bad ID 111rav11111 m 111111111111nt ID end
SIIVIR.

__1861___ 3. Congress passes its own plan for Reconstruction.
What was Congress's plan for Reconstruction?

n, 1111111 w11ld be ralld 11Vlll11rav undl new 11111
11V1mm1nb wire tanned.

_1111___ 4. Reconstruction ends officially.
Do you think the goals of Reconstruction were achieved?
Give a reason for your answer.

Students' 1nsw1n wlll v111 but 11111111 ren,ct an und1nt1ndln1
al 111111111 al B1c1nstrucd1n-t1 1raV1d1 African lm1r1c1n1
wn lb111m1 r1111n 11alb1rlm1r1c1n111cl1dl11v1u11 r1111n.

CHAPTER FIVE
Summary, Conclusions, Recommendations

Summary
Intermediate grade students are expected to read and understand
content area textbooks because these texts are initially introduced into
the curriculum at this level. It was noted that students at this grade
level experienced difficulty understanding expository writing style.
Research literature provided clues to specific strategies that would
benefit students just beginning to encounter expository text.
Three general strategies found in the research literature have been
determined to be applicable to the content of the project. The strategies
are those that activate the reader's prior knowledge (vocabulary building
activities and advance organizers meet _that objective in this project),
provide a method for the reader to discover the structure or
organizational pattern of the text, and those that generate questions to
guide reading.
Therefore, a unit was developed that incorporates the research
suggested strategies for application to Civil War content in a social
studies book. This unit will be used by fifth grade students during the
1995-96 school year. The desired result will be students who are able to
increase their reading comprehension.

Conclusions
Justification for the teaching of reading within the content area is
based on research that shows improved reading comprehension among
students who have been taught strategies to use when reading expository
text.

Therefore, students who are taught these strategies will likely

improve their reading comprehension.
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Recommendations
As a result of the research reviewed and after having completed the
construction of this project, the following recommendations are offered:
1. Teach reading within the content area. Students need to learn to
read this writing style just as they learned to read narratives.
2. Make students aware of the similarities that do exist between
narrative and expository text structures.
3. Prepare students for reading with exercises that w i 11 activate
prior knowledge.
4. Conduct discussion before reading. Students who lack prior
knowledge benefit from discussion that precedes reading since it provides
some background information regarding the subject to be covered.
5. Teach students vocabulary that is relevant to the material to be
read.

This also activates prior knowledge or builds a knowledge

background for those students who lack it.
6. Supplement the reading with audio recordings, audio-visual
recordings, and historical fiction novels for additional activation of prior
knowledg~ or for background building.
7. Provide students with opportunities to identify the author's
organizational structure since this is shown to enhance reading
comprehension and memory recall.
8. Provide students with materials to guide their reading. These
can be questions to answer or other critical reading activities which
require students to evaluate or to analyze the textual content.
9. After students read, provide them with time to contemplate

)

assigned reading. The reflection can be through discussion ( class or small
group) or by having students write (creatively or factually) about what

151
they have read.
10. Provide a variety of activities, students get bored doing the
same activity all of the time.
11. Vary strategies applied to each lesson based on its textual
content. All lessons do not need equal treatment. Some lessons within a
chapter will be more easily read by students requiring less treatment.

\
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